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Advertising

A unit for Year 8

This unit consists of a series of activities for
Year 8 on advertising.
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Building the field

1. Introduction to advertising.

In groups students read through extracts on student worksheet 1, Texts about advertising. They use
context clues and a thesaurus to complete the vocabulary activity for the extract, Mind control by
Humphrey Macqueen, by suggesting a possible meaning for the italicised words, which is then
written between the adjoining brackets. In order that this task may be made more manageable for
the students, different groups should be allocated different sections (e.g. a number of lines or a
paragraph) from the extract. They will then report back to the whole class, putting forward their
suggested meanings.

Students then move on to discussing and answering the following questions about each text.

1. Identify the purpose of each text and two examples from the language used in the texts that
helped you to identify this purpose.

2. Identify the audience for each text. Give reasons for your answer.

3. Which texts are supportive of advertising? Give reasons.

4. Which texts are critical of advertising? Give reasons.

5. Which texts are neutral about advertising? Give reasons.

6. List the texts whose views you accept and provide a short explanation of why.

7. List the texts whose views you do not support and provide a short explanation of why.

2. Texts about advertising – Ideology: Responding to statements.

In groups, students discuss and respond to the given statements on the matrix provided on student
worksheet 2, Texts about advertising: Ideology. These questions require them to consider the
ideological nature of texts, in this instance, the extracts examined in Activity 1. Students place
the label for each extract (i.e. Text 1, Text 2 etc.) in the appropriate column next to each
statement. In explaining the purpose of this activity, the teacher should make clear how it is
orienting the students to the type of reading practices they will be expected to demonstrate in the
following lessons, given the focus of the unit on critical literacy.

3. Reading visual images: Introduction to key structures of the visual grammar.

Students are led through student worksheet 3, Reading visual images using a range of print
advertisements collected by the teacher to illustrate each of the grammatical structures. Refer to
figures 1, 2, 3, 4 and 5.

Students then work in groups to complete the activities on this worksheet for a particular (unseen)
advertisement provided by the teacher. Each group is then required to provide a reading of their
advertisement, incorporating the grammatical structures, to the whole class.

Note: Students need to be alerted to the fact that they will be required to complete an oral
presentation later in the unit about an advertisement which they have themselves found. They
should be collecting advertisements during the course of the unit.
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Modelling and deconstruction

4. Follow up to “Reading visual images”: reconstructing an advertisement. Group assessment task.

This task incorporates formal assessment of students’ ability to work co-operatively and
productively with other students. The activity should begin with an explanation of the task (as
below). The teacher will then lead the students through the process of self- and teacher-
assessment, as outlined on the student worksheet 4b, Advertising unit group task marking criteria.

Working in groups of three, students are presented with a cut-up OHT copy of an advertisement.
The group works together to reassemble the advertisement according to the grammatical structures
to which they have been introduced.

Each individual group member then assumes responsibility for writing part of an explanation of
how the group made its decisions and how the advertisement may be read according to particular
grammatical elements. See student worksheet 4a, Advertising unit group task – Reading the
advertisement.

Students write their individual section of the group explanation and complete student worksheet
4c, Advertising unit group task: Self-assessment sheet, obtaining peer verification of the validity of the
assessment by obtaining the signatures of the other members of the group, before a presentation by
each group of their reconstructed advertisement to the rest of the class. If the other group members
are unwilling to sign the self-assessment, as they believe it to be inaccurate, a process of
negotiation must begin between the individual concerned and his or her peers. The teacher will
reserve the final judgement, according to observations made during the lesson seeking further
information from each group member.

Group explanations are submitted at the end of the lesson. Along with observation during the
lesson, they help to determine the teachers’ judgements in assessing each student.

5. Response writing: Drinking. Where are your choices taking you?

Students independently read and make notes about this advertisement according to the
grammatical structures that they have studied and used to respond to other images in previous
lessons. They then complete the partially written student worksheet 5, Response to advertising using
their notes. The students’ responses should be checked by the teacher for their understanding of
the grammar of visual design and for meaning.

The texts will become a model for students’ own written responses later in the unit. At this stage,
the unit moves into the stage of the explicit teaching of the response text type. Students are led by
the teacher through student worksheet 6, Response to advertising follow up activity: Deconstructing a
response. The activity marking the text requires the students to identify the structure and language
features of a response. While explaining the task to the students, the teacher might wish, by way of
demonstration, to have another response text on OHT and mark that text using the key that the
students will be using.

Upon completion of the task, the students’ work should be checked and corrected by the teacher,
as the completed, deconstructed text will become a reference for students later in the unit.
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6. Student handout 1, Reading visual images, Introduction to further key structures of the visual 
grammar.

Students’ knowledge of the grammar of visual design is extended by the teacher leading the
students through the notes provided in Reading visual images. Again, the teacher should
illustrate each grammatical structure as it is introduced by talking to a range of advertisements that
have been collected for this purpose, including re-reading images shown to students earlier in the
unit.

Students then return to their groups from activity three and re-read the advertisement they
presented to the class in that task, making the notes they will need to re-present the advertisement
on the student worksheet 7, Reading images: Compositional analysis and using the guiding questions
at the bottom of the worksheet. (Note: Students should be provided with a second copy, upon
which they are not to write, which will act as a scaffold in future activities requiring them to
generate a reading of an advertisement which they have found themselves.)

Each group then re-presents their advertisement to the class, providing an extended reading,
which includes reference to the grammatical structures that are referred to in Reading Visual Images.

Modelling and deconstruction

7. Student worksheet 8, Deconstructing Mr Right Diet Pepsi advertisement, see figure 1.

Students are provided with colour copies of the Diet Pepsi advertisement, which was originally
part of a series for this product which appeared in magazines such as Cosmopolitan, and use the
scaffold provided by Reading images: Compositional analysis to generate an initial reading of the
advertisement. The groups’ ideas are then shared with the class.

Once the students have a clear understanding of how the advertisement has been composed, the
reading practices required for them to a resistant reading of the advertisement, which challenges
the gender stereotypes and ideology of the advertisement, are scaffolded for them in the student
worksheet 8, Deconstructing Mr Right Diet Pepsi advertisement. This task may be completed in pairs
or in a small group.

In explaining this task to students, the importance of a critical literacy curriculum and the
students’ need to become resistant need to be emphasised by the teacher.

Independent construction

8. Sample assessment task: Students are set the task of individually writing a response to the Mr
Right Diet Pepsi advertisement. The teacher might wish to negotiate the assessment criteria with
the student. A sample marking grid is provided below.

9. Sample assessment task: Students prepare and present an oral response to an advertisement of
their own choosing.

The task is outlined on the student worksheet 9, Year 8 assessment task: Interpretation. This was an
across-the-board assessment task for all of Year 8 and includes marking criteria specific to the oral
presentation and the type of text required.
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