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Procedure Slides and 
materials

Time

Introduction

Acknowledgement of country

Welcome and overview 

Workshop 4 will make connections between Quality Teaching 
and teaching students in the middle years, and using Quality 
Teaching to underpin planning a unit of work.

Display Slide 2 with the workshop outcomes. Explain that the 
workshop will develop: 

•	 understanding of physical, social and intellectual 
development of students in the middle years, as well as 
exceptions to general patterns by

–	 exploring implications of adolescent brain development 
for classroom practice.

•	 understanding how to use Quality Teaching to support 
student learning and program units of work by

–	 exploring key questions in Quality Teaching

–	 investigating implications of these key questions for 
planning.

Workshop 4 of the Early career teacher induction: Literacy middle 
years course addresses the teaching standards listed on Slide 3. 
This course is a registered professional learning course.

Slide 1

Slide 2

Slide 3

10

Reporting back: between session task

Provide time for participants to talk together about the 
modelled teaching or guided teaching they trialled between 
sessions. 

Ask participants to reflect on successes and difficulties they 
experienced.

20
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What is Quality teaching in NSW public schools?
Initiate a discussion with participants about Quality Teaching, to 
identify prior knowledge of, or experience with, the model.
Depending on participant experiences, use Slides 4-8 to outline 
key features of the model. 
The NSW model of pedagogy, known as the Quality Teaching 
model, was developed by Professor Jenny Gore and Dr James 
Ladwig from the University of Newcastle for the NSW DET. It 
was published in 2003 in the paper titled Quality teaching in 
NSW public schools: Discussion paper. The model was developed 
as a professional learning tool for teachers’ critical reflection 
and professional dialogue, with the aim of improving student 
learning outcomes.
In classrooms with high levels of intellectual quality:
•	 learning is focused on intellectual work that is centred on 

significant concepts and ideas and their relationships, and 
requires substantial cognitive and academic engagement 
with deep knowledge

•	 students engage in higher order thinking, communicate 
substantively about their learning and engage with the 
specialist language of the knowledge being addressed

•	 teachers show a deep understanding of the knowledge they 
are addressing, and seek that deep knowledge in students’ 
work

•	 knowledge is recognised as having been constructed and is 
therefore open to question

•	 the essential knowledge, understandings, skills and values 
from the syllabus are organised around key concepts or 
ideas.

In classrooms with a quality learning environment:
•	 there is a clear focus on learning and all students engage in 

challenging work with explicit criteria for the quality of work 
they are to produce

•	 positive relationships of mutual respect are established 
between and among students and teachers

•	 learning is sustained by all adults who share the learning 
environment

•	 a focus on quality learning environments extends beyond 
the classroom.

In classrooms with high levels of significance:
•	 students understand why their learning matters
•	 teachers make connections between students’ prior 

knowledge, the learning in the classroom and the world 
beyond the classroom

Slides 4-8

20
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•	 teachers know and acknowledge the diverse social 
and cultural backgrounds of their students and use the 
knowledge to make learning experiences meaningful and 
important.

Quality Teaching describes a NSW model for pedagogy 
applicable from K–12, for all KLAs.
Ask participants to refer to Handout 1 in Participant’s booklet, 
which is a one page summary listing all the elements of 
Quality Teaching and describing how it looks in teaching and 
assessment.
Ask participants to read the definitions, and reflect on effective 
teachers they experienced in their own education. Discuss 
which elements these teachers displayed. A variation on this 
task could be to allocate one dimension to the different groups, 
then ask groups to briefly report back to others.
The adolescent brain, Quality teaching and implications for 
literacy teaching

Remind participants of content from Workshop 1 about 
development of the adolescent brain. 

While students in the middle years are experiencing great 
physical and mental changes, they are also experiencing big 
educational changes, in the content and organisation of their 
learning and schooling. 

To achieve syllabus standards, middle years students need 
support from teachers who use pedagogy that enhances 
learning and assists students to develop their literacy skills.

Refer participants to Handout 2 in their booklets. Pairs or 
groups read an aspect of adolescent brain development 
and implications for classroom practice. Refer to Handout 1 
to consider which element(s) of Quality Teaching could be 
relevant, or what kinds of teaching could support students 
experiencing these changes to learn most effectively. The final 
column of the handout Suggestions for classroom practice 
describes examples of literacy teaching. Ask participants to link 
these suggestions with implications in the previous column.

Discuss responses and encourage participants to consider other 
literacy practices that would be relevant for their classes and 
particular subject areas.

Talk through suggested responses using the sample responses 
for Handout 2 in the Presenter’s notes as a guide.

Handout 1
Participant’s 
booklet p. 3

Handout 2

Participant’s 
booklet 
pp. 4–5

20
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Engaging with Quality teaching 

Explain to participants that the four key questions in Quality 
Teaching are useful to guide planning. In relation to literacy, 
the questions assist teachers to think about what knowledge 
students require, how students will demonstrate the key ideas, 
knowledge or skills from a lesson or unit of work, and the 
standard required for this work.

Inform participants that the remaining time in this workshop 
will be used to explore how Quality Teaching assists with 
developing teaching units of work. After a brief outline of the 
process, participants will have time to work with a partner to 
talk through some planning for a current sequence of lessons 
they are teaching or a forthcoming unit of work. Refer to 
Slide 10 and remind participants of their responsibility to teach 
literacy to support student achievement as stated in the Literacy 
K–12 Policy.

1. What do I want students to learn? 

Intellectual quality is central to Quality Teaching. The element 
of Deep knowledge requires relevant syllabus content to be 
organised and taught in such a way that a small number of 
key ideas or concepts are clearly established as the focus of 
the lesson. Deep knowledge answers the question: What do 
I want students to learn? The skills and content knowledge in 
syllabuses support these big ideas rather than replace them. 

Backward mapping is a useful process to focus teacher thinking 
on deep knowledge. Introduce the concept of backward 
mapping to participants by referring them to Handout 3 in their 
booklets and asking them to read the first section to the end of 
Stage 1 Identify desired results. Lead a discussion about enduring 
understandings, asking participants to reflect on what these 
understandings could be for a current sequence of lessons 
they are teaching or a forthcoming unit of work. Big ideas, or 
enduring understandings, can be very difficult for teachers 
to identify. Additional helpful resources are located on the 
curriculum support website.

For example in Geography stage 4, students might be 
investigating the topic of rainforest ecosystems. 

What big idea(s) or key concept(s) will students explore, 
beyond the flora, fauna and global locations of rainforests? 
What do I want students to remember when they have 
forgotten everything else? A big idea or key concept could 
be the interdependence of all living things; another could be 
environmental responsibility. Note that all students could relate 
to these concepts, even though they may not have visited a 
rainforest.

Slide 9

Slide 10

Handout 3

Participant’s 
booklet 
pp. 6–7

85 
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2. Why does this learning matter? 
This links to the Significance dimension. Why are students 
learning this? Why does it matter?
The question is an opportunity to think about connectedness, 
background knowledge and knowledge integration to help 
foreground the purpose of learning for students.
3. What do we want students to do/produce?
Ask participants to refer to the next section of 
Handout 3, Stage 2 Determine acceptable evidence. This section is 
about planning teaching strategies and learning experiences to 
develop understanding of the big ideas. 
How will students develop deep knowledge? How will they 
show their deep understanding? What kind of tasks will they 
complete? How do the tasks link to syllabus outcomes?
In responding to this question, teachers will need to think about 
the literacy teaching strategies which will support students to 
complete tasks. Remind participants about teaching strategies 
and learning experiences from previous workshops, for example: 
on-task talk (Workshop 2); modelled teaching and guided 
teaching strategies (Workshop 3) .
There are many resources available with ideas for activities. 
It is essential to consider if the activities will result in deep 
understanding of the planned concepts or big ideas.
4. How well do we expect them to do it?
This links with the Quality learning environment dimension. 
What explicit quality criteria have been set or negotiated with 
students? Developing and/or sharing the criteria with students 
will clarify the purpose of learning tasks and assist them to 
produce the quality of work expected.
Planning time
When developing a unit of work, it is important to engage 
with the key concept/big idea first. This drives the assessment, 
programming and teaching and learning. This is the essence of 
backward mapping.
Provide time for pairs to plan a sequence of lessons, supporting 
pairs during the planning time. Refer participants to Handout 4 
to record their planning. Note this is a planning page, not a 
programming profroma.
Provide time for participants to share their planning with others. 
In concluding discussions, emphasise to participants the integral 
nature of literacy teaching to support students in effective 
learning in all subjects. By incorporating literacy teaching 
practices and strategies based on student learning needs, 
teachers will be able to support students to achieve syllabus 
standards in all KLAs. 

Handout 4

Participant’s 
booklet 
p. 10
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Reflection 

Direct participants to the reflection page on Handout 5 in the 
Participant’s booklet and allow time for them to complete.

Handout 5

Participant’s 
booklet 
p. 11

5
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Sample response for Handout 2 Workshop 4

Adolescent brain development: suggestions for 
classroom practice 
Use Handout 1 to identify suggested Quality Teaching element(s) being exemplified in the 
second column (Implications for literacy learning …). Use a line to link the implications for 
literacy learning with an appropriate suggested classroom practice.

Aspects of 
adolescent 
brain 
development

Implications for 
literacy learning 
and Quality 
Teaching

Suggestions for classroom practice

The brain 
refines itself 
by discarding 
unused neural 
connections 
and maintaining 
connections that 
are regularly 
used.

Assist adolescents 
to maintain 
important neural 
connections by 
being explicit 
about the literacy 
connections 
between KLAs. 

Suggested quality 
teaching element:

Support students to accomplish 
challenging tasks through the 
processes of modelling, guiding and 
scaffolding independent practice.

Use continuous formative assessment 
to inform about when students are 
ready to progress to a higher level of 
literacy learning.

Provide all students with a rich choice 
of reading and reference materials.

… relevance can 
act to stimulate 
the brain’s innate 
drive to learn …

Show relevance 
to the students’ 
lives by linking 
their learning to 
the real world 
through use of 
authentic texts.

Suggested quality 
teaching element:

Draw attention to the structural and 
language features of academic texts 
that are common to all subjects, 
for example paragraph structure 
of factual texts; use of causal 
connectives in explanation texts.

New learning 
occurs when 
new neural 
connections are 
formed.

Provide 
adolescents 
with new and 
challenging 
literacy learning 
experiences which 
stimulate the 
brain and assist 
the memory.

Suggested quality 
teaching element: 

Include the use of real world texts 
such as media, technological and 
commercial texts in literacy teaching.

Provide authentic contexts or 
pretexts such as surveys, interviews, 
and letters to the editor to connect 
learners to real audiences, purposes 
and situations for reading, writing, 
speaking and listening.
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Emotions have 
a profound 
influence on 
all aspects of 
adolescent brain 
development. 
Adolescents can 
be engaged in 
learning through 
their emotions.

Appeal to the 
emotional 
intelligence 
of adolescent 
learners through 
narrative in 
order to assist 
their intellectual 
responses.

Suggested quality 
teaching element:

The degree of complexity of reading, 
writing, talking and thinking 
experiences can be measured against 
Bloom’s taxonomy. 

Approaches include extended 
brainstorming, strategic questioning, 
de Bono’s six thinking hats and 
Bloom’s taxonomy.

The cerebrum, 
responsible 
for logical and 
moral reasoning, 
takes longest to 
mature.

Incorporate 
the teaching of 
thinking skills into 
literacy learning. 

Suggested quality 
teaching element: 

Use story, personal anecdotes and 
jokes to assist students to read others’ 
emotions.

Include adolescent fiction 
to demonstrate actions and 
consequences, empathy and the 
range of emotional responses.

During 
adolescence, 
the amygdala 
is more active 
and responds 
to stress more 
quickly and with 
higher intensity. 
High stress levels 
impede memory 
and learning.

Serotonin levels 
decline during 
adolescence 
which reduces 
the brain’s ability 
to cope with 
stress.

Reduce 
potentially 
stressful situations 
and make 
adolescents 
feel safe in their 
learning.

Suggested quality 
teaching element: 

Clear directions, scaffolds and 
routines provide structure and 
support for adolescents at school. 
Communicate explicit expectations.

Provide scaffolds to guide 
independent responses, such 
as proformas for text structure, 
and sentence starters. Establish 
procedural routines.

Allow sufficient time for students to 
read, write, and respond to questions. 
Restrict homework in the middle 
years.

Nb these two boxes have swapped 
order so the page break will work.

Sample response for Handout 2 Workshop 4 cont’d
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Increased levels 
of dopamine 
during 
adolescence 
are likely to 
encourage 
risk taking 
behaviour.

Select literacy 
activities that 
channel risk-
taking behaviour 
productively.

Suggested quality 
teaching element: 

Encourage students to determine 
their own literacy experiences to 
pursue in order to enhance their 
knowledge and understanding of a 
topic. 

Provide opportunity for student 
voice through surveys and evaluation 
forms, open-ended questioning, pair 
and group work.

Provide adolescent learners with 
choices of text to read, view or 
compose, whenever possible.

High dopamine 
levels mean that 
adolescents 
are interested 
in new 
experiences. 
This can assist 
learning and 
contributes 
to identity 
formation.

Allow for student 
voice and choice 
in their learning.

Suggested quality 
teaching element: 

Provide students with extrinsic 
incentives for having a go at tasks 
that represent a personal challenge. 
Help students to set personal goals. 

Reward students’ approximations 
in reading, viewing, writing, 
representing and speaking and 
listening.

Sample response for Handout 2 Workshop 4 cont’d

ect_wkshp4_presenter.indd   11 18/06/2008   2:54:00 PM



ect_wkshp4_presenter.indd   12 18/06/2008   2:54:00 PM


