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Workshop 2
Procedure Slides and Time
materials
Introduction 10

Acknowledgement of country
Welcome and overview

Workshop 2 will investigate the literacy skills and
understandings required by students in the middle years of
schooling, and how literacy teaching can be incorporated in
classrooms, supporting students with reading.

Display Slide 2 with the workshop outcomes. Explain that the
workshop will develop:

- understanding of a variety of appropriate resources and
materials that engage students and support their learning
by

- investigating features of literacy teaching in NSW

- learning about and applying the Four Resources
framework

- considering ways to support literacy learning

+ understanding of the nature of the increasing technical
and subject specific syllabus demands required of
students in Stages 3 and 4 by

- identifying changes required in student literacy skills in
the middle years

- investigating how literacy is assessed in NSW

- looking at texts from Stages 3 and 4 and exploring
areas of difficulty for students.

Workshop 2 of the Early career teacher induction: Literacy middle
years course addresses the teaching standards listed on Slide 3.

This course is a registered professional development course.

Slide 1

Slide 2

Slide 3

Literacy teaching and the Four
Resources framework

®
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Procedure

Slides and
materials

Time

Literacy in the middle years of schooling

This part of the workshop focuses on the transitional nature of
middle years literacy.

Explain that the purpose of this workshop section is to
explore the nature of teaching Stages 3 and 4 students as
they experience more technical and subject specific syllabus
demands on their literacy skills and understandings.

Display Slides 4-7 to focus on key features.
Slide 4:
- during Stages 3 and 4 students are required to read a
greater variety of more challenging texts.
- the purpose for reading is often to learn new
information.

- information is included in a variety of ways e.g. chart,
graph, diagram, photograph etc.
Slide 5:

— asstudents learn about different subjects in more depth,
they encounter language relevant to each subject.
Students need to understand this language and learn
how to use it effectively.

Slide 6:

- thereis an increased amount of work as students move
thorugh schooling. Students are required to complete
more tasks independently.

Slide 7:

- the amount and type of writing students are asked to
complete changes.

Research on adolescents’ literacy achievements
Display Slide 8 with the graph which shows the literacy progress
of 5092 students in 92 schools from Preparatory (Victorian
equivalent of NSW Kindergarten) to Year 10. The graph is from
The Victorian Quality Schools project: Literacy Programs Study
(Rowe, 1995), and shows discontinuity of progress in literacy

development as students move from primary to secondary school.

The graph uses a‘box and whisker’method to present data.
The boxes show the performance of the middle 50% of male
and female students; the top ‘whisker’ shows the average
performance of the top 10% of students, the bottom ‘whisker’
the average performance of the bottom 10% of students. The
dotted lines are trend lines, showing student performance over
time (from P to Year 10).

Ask for comments about the graph:

— What does the graph indicate about students’ literacy
progress between Years 5 and 10?

- What factors could explain these trends?

Slides 4-7

Slide 8

10

10
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Literacy in state-wide and national testing

Explain to participants that prior to 2008, NSW conducted
statewide literacy and numeracy tests. This information is used
to support student learning and give schools information
about the strengths of their teaching programs as well as areas
for improvement. Primary students sat Basic Skills Test (BST)

in literacy and numeracy in years 3 and 5; secondary students
sat English Language and Literacy test (ELLA) and Secondary
Numeracy Assessment Program (SNAP) in Years 7 and 8.

In July 2006, the Ministerial Council for Education, Employment
and Youth Affairs (MCEETYA) determined that national literacy
and numeracy testing would proceed for all Australian students
inyears 3, 5,7 and 9 from 2008.

Statewide and national literacy assessment data provides
information about individual student literacy skills and
understandings. This information is relevant to teachers of all
subjects to ensure student achievement of standards in each
syllabus.

Show Slides 9 and 10 indicating assessment areas in National
Assessment Program for Literacy and Numeracy (NAPLAN). The
national literacy tests assess literacy across all KLAs. Stimulus
texts used in the reading test are drawn from across different
KLAs each year, and the focus of the writing task can change
each year.

In NSW, student and school literacy and numeracy test
information is available in an electronic package School
Measurement, Assessment and Reporting Toolkit (SMART).
SMART software allows schools to analyse their students’ literacy
results in relation to statewide and national tests and enables the
manipulation and investigation of student performance data.

Show the Slide 11 with a screen from the SMART package. By
selecting the ltem Analysis function, individual schools are able to
identify areas of strength and weakness, compared to the rest of
the state. This function allows schools to easily identify particular
skills for which their students require additional support.

The data can be analysed, sorted, filtered by category to locate
specific areas of need and exported to other programs. The
SMART package is also an extremely powerful tool in filtering
performance by literacy, by subject and by substrands.

Explain that one of the between session tasks will be for
participants to view SMART data at their schools.

Slide 9
Slide 10

Slide 11

20
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Teaching literacy in NSW government schools

Introduce DET'’s document: Literacy teaching in NSW government
schools.

Emphasise that all teachers K-12 are teachers of literacy
because

« there are explicit and implicit expectations about literacy
in all NSW syllabuses K-12

« improving students’literacy in a subject will also improve
their performance in the subject.

Inform participants that key messages from the NSW approach
will be covered during the remaining workshops.

Explain that the materials and programs developed under the
banner of the Literacy K-12 Policy have a similar approach.

Display Slides 12 and 13 with information about literacy
teaching in NSW and allow time for discussion.

Lead a discussion about the implications for participants of
literacy teaching in NSW. What are the key messages for your
classroom teaching?

State that literacy teaching in NSW is based on research relating
to a range of theories and approaches to literacy teaching and
learning.

Background to literacy teaching and learning in NSW.

The purpose of Literacy teaching in NSW government schools is
to provide information about the approach to literacy teaching
described in the Literacy K-12 Policy.

Developing an understanding of the approach that underpins
the Literacy K-12 Policy will assist policy implementation and
enhance literacy teaching in NSW schools.

Slides 12-13

10
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The Four Literacy Resources

Explain to participants that along with the NSW BOS syllabuses
and the NSW Quality Teaching Framework, the Four Literacy
Resources is a key framework for Literacy teaching in NSW.

The Four Literacy Resources developed by Alan Luke and Peter
Freebody (1999) outline the kinds of literacy resources that
teachers need to address to ensure balanced literacy teaching
and learning. Refer to Slide 14.

The Four Resources Framework allows for the explicit and
systematic teaching of literacy in a balanced and integrated way.

Direct teachers to Handout 1 in their booklets with notes on the
Four Literacy Resources. Allow time for reading and discussion.

Key points:
- each of the four resources is of equal importance

- theresources describe the understandings students need
to develop about all texts, whether they are creating their
own texts or responding to texts created by others

- understandings about the four resources should be taught
(explicit, systematic) as students work with texts in all
subjects (balanced, integrated).

Inform participants that they are now going to apply this
framework to a text from the ELLA 2005 stimulus booklet
(Stonehenge), which is reproduced as Handout 2 in the
Participant’s booklet is used as singular in the main text.

Provide time for participants to read the text.

Ask them to consider, in pairs, what difficulties their adolescent
students might have in reading and understanding this text.
Prompt participants to consider these difficulties in terms of the
Four Literacy resources framework on Handout 3.

Discuss their responses to each question as a whole group.
Sample responses are included in these Presenter’s notes.

Suggest to participants that the ELLA text is similar to many that
students in the middle years are required to read, understand
and make notes from.
Ask participants to provide examples of the technical language
used in this text. Display Slide 15 to outline some aspects of
complexity in this text:
- very dense sentence describing possible purpose of
Stonehenge
- use of technical vocabulary to give specific information e.g.
horizontal stone blocks (uprights); vertical stone blocks (lintels)

- use of noun groups (groups of words, rather than a single
word, used to name objects e.g. astronomical observatory,

prehistoric calendar, solstice

Slide 14
Handout 1
Participant’s
booklet
pp.3-4

Handout 2
Participant’s
booklet p. 5

Handout 3
Participant’s
booklet p. 6
Slide15

50

Literacy teaching and the Four
Resources framework

Department of Education and Training, 2008
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- nominalisation is when a verb is turned into a noun,
allowing the results of the action to be described or
discussed - refer to example on slide 15.

Point out that many of these have added technicality because of
the complex noun groups used. Sample responses for Handout 3
are included in the these Presenter’s notes.

Between session task

Provide time for participants to share the reading texts they
have brought, and consider the difficulties students may
experience in reading the text, e.g. vocabulary, images, text
purpose, understanding information, author’s opinion etc. and
how they could assist students with these difficulties.

Supporting learning through literacy
On-task talk

Explain to participants that talking and listening play a key
role in supporting students in reading and writing activities as
they learn in different subjects. Through talking and listening
students can explore ideas and develop understandings with
the support of others.

Using focused talking and listening can prepare students to
more effectively complete reading and writing tasks as they talk
their way through to understanding. This kind of talking and
listening is different to polished oral performances, debating
and other public speaking opportunities.

Explain to participants that teachers can plan opportunities
for students to use talking as a way to effectively engage with
content and support their reading and writing abilities.

Sample learning experiences

Learning experiences are outlined on Handout 4. It is suggested
that participants work in small groups and summarise one
allocated by the presenter to present to the rest of the group.
Information about all learning experiences is included in
participant booklets for future reference.

« Think pair share

+ Three level guides
+ Reciprocal teaching
+ Jigsaw reading

Display Slide 16 with focus questions for groups to consider
when preparing their summary.

Describe the learning experience

1. At what point in a unit of work would you use this learning
experience?

2. Why would you use this learning experience?

Handout 4

Participant’s
booklet
pp.7-13

Slide 16

60
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3. How would you support students to complete the task?

In summarising group presentations, focus on the importance
of selecting learning experiences with a purpose for learning,
rather than just an activity. Teachers and students should be
aware of how the learning experience links with learning in
their current unit of work. Option: have participants take parts in
reading the reciprocal teaching script provided in the Participant’s
booklet. Invite discussion from the whole group about evidence of
learning in the reading activity.

Reflection

Direct participants to Handout 5 in the Participant’s booklet and
allow time for them to complete the reflection page.

Handout 5
Participant’s
booklet

p. 14

Between session task

1. Writing samples: Ask participants to select an example of
writing from an average student in their Stage 3 or 4 class.
After removing the student name, make four copies of the
sample to bring to the next workshop. This work sample
will be shared with other teachers at the next session. Use
Handout 6 Participant’s booklet p.15 to describe and make
comments about the writing sample as preparation for the
next workshop.

2. SMART data. Ask participants to make a time to meet with
their supervisor to view the SMART package for their school.
If possible, teachers could view details for students they are
teaching. At the next workshop, participants will discuss the
kind of information available to teachers. Inform participants
that Principal permission is required to share information
about school or individual students’ performance, so this
will not be the basis of workshop discussions.

Between
session

task p. 13
Handout 6
Participant’s
booklet p. 15
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Workshop 2

Sample responses Handout 3 Workshop 2

Using the Four Literacy Resources Framework to
support adolescent reading.

What difficulties might students have reading this text?
» Ascode breaker?
- uncommon words e.g. speculated
- aerial diagram
— proper nouns e.g. Sarsen Circle, Friar’s Heel

- use of parentheses— 35% of Year 8 students state-wide did not recognise this
text convention.

Early career teacher induction:

n » As meaning maker?
® - student background knowledge of Stonehenge
5, - understanding of various concepts:
_§ - concept of time: 5,000 years ago
S - location of England
g - notion of btfilding s.tages‘ |
- understanding of dimensions e.g. 30 kilometres away
® - understanding of summer and winter solstice. ®
o Astextuser?
Students need to
- consider the purpose of the text as
- an historical report
- scientific speculation
— consider the organisation of the text
- connect written, visual and diagrammatic text
- skim, scan and read for detail (in answering set questions).
o As text analyst?
Students need to
- consider how the reader is positioned by the low angle shot of the photo.
What impact does this, and the predominant colours of the photo, have on
the reader? How do these effects relate to the meaning of the article?
- consider the variety of possible reasons for the construction of Stonehenge.
- recognise the use of modality in the final paragraph. How does the use of
Obviously compare with words in the opening paragraph: unclear, speculated,
Others claim, Many believed. What is the purpose of this contrast?
© State of New South Wales through the NSW . .
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