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Procedure Slides and 
materials

Time

Introduction
Acknowledgment of Country

Welcome and overview

Workshop 1 investigates the nature and particular needs of 
students in the middle years of schooling, and documents 
produced by the NSW Department of Education about literacy. 
The implications for classroom teachers are considered.

Workshop 2 will investigate the literacy skills and 
understandings required by students in the middle years of 
schooling, and how literacy teaching can be incorporated in 
classrooms, supporting students with reading.
Workshop 3 will investigate the literacy expectations of syllabus 
documents and assessments. The workshop explores ways of 
supporting students to write effectively and to use speaking 
and listening for learning.
Workshop 4 will make connections between Quality Teaching 
and teaching students in the middle years, and using Quality 
Teaching to underpin planning a unit of work.
There are between session tasks for each workshop.
Provide background information about the NSW Institute of 
Teachers and teaching standards. 
The Professional Teaching Standards provide a common 
reference point to describe, celebrate and support the complex 
and varied nature of teachers’ work. The teaching standards 
have been developed by the Institute of Teachers, the 
organisation responsible for the accreditation of New Scheme 
Teachers. 

Display Slide 3 with the outcomes for Workshop 1. Explain that 
the workshop will develop: 

•	 understanding of the State Literacy Plan 2006–2008 and the 
Literacy K–12 Policy and application in schools by

–	 defining literacy

–	 describing literacy teaching in NSW 

–	 considering literacy in NSW syllabus documents.

•	 understanding of physical, social and intellectual 
development of students in the middle years, as well as 
exceptions to general patterns by

–	 defining the middle years of schooling

–	 exploring current research on the adolescent brain and 
the place of literacy in state and national testing.

Workshop 1 of the Early career teacher induction: Literacy middle 
years course addresses the teaching standards listed on Slide 4. 
This course is a registered professional learning course. 

Slide 1

Slide 2

Slide 3

Slide 4

15
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Defining the middle years 

Define the ‘middle years’ as Grades 5–9, and ‘adolescents’ as 
students in the age group 10–15 years, as differentiated from 
students in K–4 (early years) and students in Years 10–12 (later 
years). Slide 5 outlines this information.

Slide 5 5

What is literacy?

Ask participants to work in small groups and come up with a 
definition of literacy and record it on the provided A3 sheet. 
Ask the group to nominate a spokesperson to share this 
definition with the whole group in a few minutes. Slide 6 
provides instructions for this task.

As groups share their definitions, make connections between 
literacy and achievement of syllabus outcomes. Students need 
to be able to read, write, listen, speak, view and represent 
effectively in order to achieve syllabus outcomes. Display Slide 7 
with the NSW definition of literacy from the Literacy K–12 Policy 
(2007).

The teaching of literacy is integral to support students learning 
in all key learning areas. Student literacy skills and knowledge 
(reading/viewing/writing/representing/speaking/listening) are 
essential to acquiring skills and knowledge in all key learning 
areas and subjects. Refer to the literacy information section and 
outcomes in syllabus documents for specific examples.

Slide 6

A3 pages, 
1 per group

Slide 7

30 
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Literacy teaching in NSW government schools 

Explain that in NSW public schools, literacy teaching is guided 
by the Literacy K–12 Policy (2007) and other plans for the whole 
public school system.

State Literacy Plan 2006–2008

The State Literacy Plan 2006–2008 outlines strategic action areas 
in literacy for schools, regions and state office directorates. 
Outline key points about the plan: 

•	 purpose is to drive equitable literacy achievement for all 
students

•	 informed by current research and reports including the 
National Inquiry into the Teaching of Literacy

•	 includes seven areas of strategic action, which include 
professional learning and home, school and community 
partnerships

•	 emphasises the NSW approach to teaching literacy, which is 
explicit and systematic, balanced and integrated

•	 requires schools to set targets to improve student literacy 
outcomes

•	 indicates resources to be produced under the plan to 
support the NSW approach to teaching literacy.

The plan sets targets for improved student literacy outcomes – 
all schools and teachers are responsible in making a difference 
for all students.

Literacy K–12 Policy

The Literacy K–12 Policy (2007) outlines the responsibilities of all 
teachers, K–12, for literacy teaching.

Ask participants to read through the selected information from 
the policy on Slides 10 and 11. Refer participants to the Literacy 
K–12 Policy, included in participant’s booklets as Handout 1. 
Work as a group to summarise the key points from the extracts 
in their booklets on Handout 2. Sample responses for 
Handout 2 are included in these Presenter’s notes.

Slides 8-9

Slides 10-11

Handout 1 
pp. 3–6
Handout 2 
p. 7
Participant’s 
booklet

15

15
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Sharing: Stage 3 and Stage 4

Ask participants to move to KLA groups which represent both 
primary and secondary teachers. (Primary teachers work in their 
chosen KLA).

Refer them to Handout 3 in the Participant’s booklet: Sharing 
information between primary and high schools.

Explain that this task will allow teachers to explore some 
differences between the way primary and high schools operate, 
and some implications for student learning.

Summarise key differences referring to Slides 12 and 13.

Handout 3
Participant’s 
booklet 
pp. 8–9

Slide 12-13

20

Literacy definitions in key learning areas

In NSW, syllabuses are developed by the Board of Studies for 
all NSW government and non-government schools. Syllabus 
documents describe what must be taught in each subject or 
key learning area and establish standards expected for students 
at each stage of learning. The syllabuses are planned to link 
across all stages of schooling.

Explain that the teaching of literacy is embedded/mandated 
within all NSW syllabus documents. 

Show Slides 15-17 with information about literacy from the 
English K–6 syllabus, Mathematics 7–10 syllabus and History 7–10 
syllabus. Ask participants to consider how literacy is used in 
their own classrooms.

Summarise the discussions by describing how literacy is 
integral to students developing and demonstrating their skills, 
knowledge and understandings in all subjects. Literacy skills 
need to be taught in all classrooms to support students to 
achieve outcomes in all syllabuses.

Slide 14

Slides 15-17

10
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Meeting syllabus outcomes Stages 3-4 through the explicit 
teaching of literacy

Refer to Slide 18 with an extract from the Literacy K–12 Policy 
to highlight and remind teachers of the importance of literacy 
teaching in supporting students to achieve syllabus outcomes. 
Literacy skills need to be taught in all classrooms to support 
students in achieving outcomes in all syllabuses.

Syllabus continuums K–10 

Stage 3 teachers need to know about what students will be 
asked to do in each subject in Stage 4, and Stage 4 teachers 
need to know what content and skills students have covered in 
Stage 3 in their subject.

Provide handouts, from electronic links, of syllabus continuums 
relevant to participants’ teaching subjects. 

Ask secondary teachers to look at and discuss the continuum of 
learning for their subject; primary teachers could select one key 
learning area and look at the continuum of learning. Questions 
on the ppt slide will guide discussion.

Summarise discussion by re-emphasising how Stage 4 learning 
in all subjects builds on student prior learning from Early 
Stage 1 to 3.

Slide 18

Slide 19

Presenter 
prepared 
handout 
from 
Curriculum 
Support 
website

- continuum 
of learning 
for KLAs 
relevant to 
teachers 
attending 
workshop.

5

15

http://www.
curriculumsupport.
education.nsw.gov.
au/policies/literacy/
prolearn/index.htm
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Research on the adolescent brain

Display slide 20. Explain that this part of the workshop will focus 
on recent neurological research which shows that adolescent 
brains undergo massive re-structuring and development. These 
enormous changes have significant implications for student 
learning and therefore teaching for this age group.

Display slides 21-23 to demonstrate the biology and 
development of the brain. The process of fine-tuning of 
neural connections (‘pruning’) is particularly significant during 
adolescence. 

In addition, the adolescent brain is still maturating and not fully 
developed during adolescence. The development occurs at a 
different rate for boys and girls.

Option: Show video at website link given on slide 23

Refer participants to Handout 4 in the Participant’s booklet for 
a summary of an article on the adolescent brain by Michael 
Nagel. A full copy of the article is included in Participant’s 
booklets (Handout 5).

Ask participants to read through the description of the brain 
on the pages 9 and 10, then the extracts from the article on 
the following pages 10–12 where Nagel makes connections 
between brain development and learning. Discuss the ideas 
with others in your group. 

Refer to the numbered literacy implications on page 13 and 
consider which teaching implications would respond to 
particular aspects of brain development. Use numbers to 
record relevant teaching implications from the sheet onto the 
brain pages. Ask participants to consider how their teaching in 
literacy could support adolescents experiencing this extensive 
brain re-structuring. A sample response for Handout 4 is 
included in the Presenter’s notes.

Summarise with a statement about middle years learners and 
implications for teaching, for example:

The adolescent brain development research goes a long way 
towards explaining why adolescents are as they are. It is a 
challenge to educators to learn about this; and how to support 
adolescents to continue learning through this time; and how to 
develop capacities that are restricted or limited in this period of 
development.

Slide 20

Slides 21-23

Slide 23

Handout 4 
Participant’s 
booklet 
pp. 9–13

Participant’s 
booklet 
p. 13

10

15

15
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Reflection 

Direct participants to the reflection pages in the Participant’s 
booklet and allow time for them to complete.

Participant’s 
booklet 
p. 23

5

Between session tasks 

Ask participants to bring three examples of texts students are 
required to read in their classroom as part of their learning.

These texts will be shared with other teachers at the next 
session.

Participant’s 
booklet 
p. 22

5

Close
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Handout 2

Key points: NSW Literacy K–12 policy 
Literacy teaching 

1.2.1 Literacy teaching in NSW schools will incorporate explicit and systematic 
instruction in the skills, knowledge and understandings for students to be literate. 
Literacy will be taught in a balanced and integrated way. 

1.2.5 Teachers K–12 will develop and continually refine a broad and responsive 
set of effective literacy teaching practices to meet the diverse learning needs of 
students.

1.2.6 Teachers K–12, across all key learning areas are responsible for the teaching 
and learning of literacy skills, knowledge and understandings.

1.2.7 Teachers K–12 will allocate sufficient time to explicitly plan, program and 
teach literacy to ensure students’ achievement of syllabus standards.

NSW Literacy K–12 policy

Key points about literacy teaching:
•	 Literacy teaching should be explicit, systematic, balanced and integrated

•	 K–12 teachers will continually refine and develop their literacy teaching 
practices

•	 K–12 teachers will meet the diverse learning needs of their students

•	 K–12 teachers will plan, program and teach literacy

•	 Literacy teaching assists students to achieve syllabus standards

ect_wkshp1_presenter.indd   10 18/06/2008   3:10:51 PM
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Sample responses Handout 4 Workshop 1
Understanding the adolescent brain Nagel Implications 

for literacy 
teaching

NEURAL CONNECTIONS – the essence of learning
… the importance of making connections between teachers, 
learners and content provides an interesting parallel to 
the brain’s process of connecting and communicating. The 
interpersonal connections that are significant for positive and 
stimulating educational environments also serve to enhance 
neural connections (enhancing learning).

… many of these signals (which create learning) are sent as 
an individual responds to the environment around them … 
the more that these types of connections (between axons and 
dendrites, creating learning) are made, the faster and more 
efficiently the signals move and the more permanent they 
become.

… Many neuroscientists also believe that aspects of memory 
are enhanced when brain cells fire together, in that continued 
(neural transmissions) that are used over and over again 
‘get accustomed to firing together and eventually become 
hardwired’.

1

BRAIN ARCHITECTURE
… relevance can act to stimulate the brain’s innate drive to 
learn and find meaning, while experiences can assist in wiring 
the architecture of the brain … In this sense enhancing middle 
school environments with the brain in mind becomes very 
important… an individual’s response to the environment and 
the experiences around them will affect the levels of various 
neurotransmitters, which … can have an effect on their brain 
and … can either enhance or hinder learning.

2

SYNAPTIC PRUNING – remodelling the neural connections
… adolescent development is a time of experience-dependent 
brain reorganisation; the adage of ‘use it or lose it’ is highly 
appropriate … the educational environments … can have a 
direct impact on how the brain reworks its architecture.

Synaptic pruning set in a middle school context therefore 
suggests that curriculum, learning experiences and 
educational environments would do well to ensure that they 
are well structured, positive, current, relevant, stimulating, safe 
and emotionally appealing.

2, 3, 4, 5
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EMOTION
… the driving force of emotion … can shut down learning for 
middle school students. There is a growing body of research 
indicating that stress, fear, anxiety and other emotional 
responses to environmental stimuli can directly impact upon 
many students’ neurological capacities to learn. 

4, 6

AMYGDALA – processing emotions
If … the brain senses fear or stress, the amygdala acts to 
ensure that heart rate and blood pressure are raised and the 
muscles are prepared for activity … during adolescence (the 
amygdala) appears to have higher levels of activity than the 
frontal lobes.

… memory and learning can actually be impeded by stress… 
a middle school student may be hotwired for emotional and 
risky behaviour but unable to think through the consequences 
of their actions... perhaps the most effective method of 
working with middle school students lies in tapping into those 
very emotions that are having such a profound influence on all 
aspects of their brain.

… educators may need to act as their middle school student’s 
prefrontal cortices and carefully monitor the ‘freedom’ that 
these students tend to move towards; too much responsibility 
and independence may not necessarily be in the best interests 
of the adolescent brain or the student.

4, 8

DOPAMINE – pleasure neurotransmitter
… risk-taking provides middle school students with an 
opportunity to shape their identity and acts as a natural 
impulse needing to be channelled in a positive fashion … 
Dopamine also seems to play a role in an individual’s novelty 
and reward seeking, motivation and feelings of ‘well-being’ … 
New experiences, especially those with some element of risk, 
thrill or degree of danger … influence dopamine levels which 
… produce feelings of intense pleasure.

7

Sample responses Handout 4 Workshop 1 (cont’d)
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SEROTONIN – neurotransmitter
A key point for middle school educators to consider regarding 
serotonin is that stress, especially chronic stress, can inhibit the 
brain’s production of serotonin and simultaneously impair the 
cognitive function of the prefrontal cortex. 

… it appears that levels of serotonin in the brain decline 
temporarily during adolescence. From a purely scholastic 
standpoint, this suggests that a middle school student who is 
stressed is a student whose ability to learn may be impeded.

… school discipline and behaviour management strategies, 
the relationships that exist between teachers and students, 
and … seemingly benign practices like unclear directions 
for performance might escalate stress levels in the already 
emotionally charged mind of a middle school student.

… when students become stressed they are unable to use the 
higher, thinking part of the brain and revert to using those 
areas of the lower brain responsible for coping and surviving.

6

Sample responses Handout 4 Workshop 1 (cont’d)
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