








49

2009 Report

C
2

0
0

9
, 

N
e

w
 S

o
u

t
h

 W
a

l
e

s
 D

e
pa

r
t

m
e

n
t
 o

f
 E

d
u

c
a

t
io

n
 &

 T
r

a
in

in
g

Appendix B

CMIT planning matrix

This matrix is based on the assumption that the school has commenced 
implementation of the CMIT project.
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Appendix C

Count Me In Too Evaluation 2008

Thank you for taking the time to complete this survey. This survey is 
to be completed by K–4 teachers involved in the implementation of 
CMIT, Facilitators and school executive (Principal and/or assistant/
deputy principal) in schools where the Count Me In Too program is 
operating. The aim of this survey is to explore your perceptions 
concerning the extent to which aspects of CMIT have impacted on 
school-level structures and practices, individual teacher professional 
knowledge and classroom teaching practices. 

Being in this study is completely voluntary and you are not under any 
obligation to consent to complete the survey. Submitting a completed 
survey is an indication of your consent to participate in the study. You 
can withdraw any time prior to submitting your completed survey. 
Once you have submitted your survey, your responses cannot be 
withdrawn. All responses to this survey will be kept confidential. Please 
do not put your name anywhere on this form. Information received 
will be used solely for the purposes of evaluating CMIT and will have 
implications for the future development of this program. 

Please place completed surveys in a sealed and unidentifiable envelope 
and return to the school office for collection by the researcher 
approximately one week after the survey’s distribution.

Any person with concerns or complaints about the conduct of a research 
study can contact the Senior Ethics Officer, Ethics Administration, 
University of Sydney on (02) 9351 4811 (Telephone); (02) 9351 6706 
(Facsimile) or gbriody@usyd.edu.au (Email).

Thank you for your cooperation. 

Section 1

The School Context

Please provide the necessary information or place a tick (√) in the 
box which best describes you and your school.

1. 	 The name of the Region your school resides in: ___________
_______________________________________________

2.	 Approximate number of students in this school

< 100  21 100-200  22 201-300  23

301-400  24 401-500  25 500 +  26
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3.	 Distinguishing features of this school. (Tick all that apply). 

High % NESB  31 High % Aboriginal  32
Predominantly white 
anglo-saxon  33

Low socio-econ.  34 Middle socio-econ. 35 High socio-econ. 36

Other: ________

Individual Respondent Details

4.	 Your Age: 

20-30  41 30-40  42 40-50  43 50 +  44

5.	 Sex:	 Female  51	 Male  52

6.	 Years of teaching experience (including this year).

1-5  61 6-10  62 11-15  63

16-20  64 21 +  65

7.	 Current Position (tick all that apply):

Classroom teacher  71 CMIT Facilitator  72 Principal  73

Executive staff  74
Other: _________

8.	 Approximately how long as CMIT been operating in your 
school? ____________ years and ____________ months

Only respondents who are also classroom teachers need to 
complete Questions 9 – 11. 
9.	 What grade(s) are you currently teaching? _______________

10.	 Approximately how many years experience do you have 
teaching this grade ? (including this year)

1-3 years  101 4-7years  102 8+ years  103

11.	 Approx. how long have you been implementing CMIT in your 
classroom? ____________ years and ____________ months
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Section 2

This section contains “descriptors” of whole school, individual teacher/
classroom structures and practices with specific reference to various 
aspects of CMIT, such as the Learning Framework In Number (LFIN). 
The descriptors are grouped to provide a general indication of the 
extent to which CMIT is operating in a school community. 

1.	 Please tick the group of descriptors that you consider BEST 
describes the way CMIT operates in your school at the whole 
school management level. (NB. Not ALL descriptors need 
to be present for you to select a group)

Descriptor Group 1 Descriptor Group 2 Descriptor Group 3 Descriptor Group 4

•	 Whole school team 
approach led by the CMIT 
coordinator or facilitator 
with strong executive 
support.

•	 Continuous cycle of 
review, evaluation, and 
implementation for CMIT. 

•	 School targets and long 
term goals for CMIT are 
funded and embedded 
within the school three 
year action plans. 

•	 All teachers, executive and 
support staff, are trained in 
CMIT to achieve syllabus 
outcomes, with provision 
for new staff.

•	 Active involvement in local/ 
regional/ state networks.

•	 CMIT is used to model, 
explore and promote 
quality teaching.

•	 Teams meet regularly for 
professional learning and 
expertise within the school 
is valued and utilised to 
maximise the effectiveness 
of CMIT.

•	 Professional learning leads 
to significant whole school 
improvements in teaching 
practice resulting in 
improved student learning 
outcomes.

•	 Stage team approach 
guided by the school CMIT 
coordinator with ongoing 
professional learning 
meetings.

•	 Yearly review and 
evaluation of CMIT.

•	 Yearly targets and funding 
set for CMIT.

•	 Stage teams trained in 
implementing CMIT, with 
provision for new staff.

•	 School CMIT coordinator 
participates in networks 
beyond the school.

•	 School uses the NSW 
Quality Teaching model 
to improve teaching and 
learning in mathematics.

•	 Professional learning is 
provided by the school 
CMIT coordinator/
facilitator with external 
support as needed.

•	 Improvements in teaching 
and learning are evident 
after professional learning 
activities.

•	 CMIT is supported and 
allocated funding within 
the school action plan for 
implementation across a 
year level.

•	 CMIT facilitator is 
responsible for the 
organisation of resources.

•	 CMIT is discussed at year 
meetings.

•	 Professional learning 
about Quality Teaching is 
occurring in the school, 
although mathematics has 
not been a specific focus.

•	 Professional learning 
in CMIT is provided by 
the CMIT facilitator and 
focuses upon the initial 
training of teachers and the 
assessment of students.

•	 CMIT is not identified in 
the school action plan. 

•	 Some class teachers may 
implement aspects of 
CMIT, on an individual 
basis.

•	 Individual teachers benefit 
from attending professional 
learning in mathematics 
with limited sharing of 
knowledge or impact upon 
the school.

•	 Some individual teachers 
may use the Quality 
Teaching documents to 
evaluate aspects of their 
own teaching.

•	 Professional learning is 
dependent on input from 
outside experts on a one-
off basis.
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2.	 Please tick the group of ‘Teaching Practice’ descriptors that 
you consider BEST describes the way CMIT operates in your 
school at the classroom level. 

Descriptor Group 1 Descriptor Group 2 Descriptor Group 3 Descriptor Group 4

•	 Students are provided 
with challenging tasks 
underpinned by the 
Working Mathematically 
processes that encourage 
substantive communication 
to develop deep 
understanding.

•	 Professional reflection 
leads to classroom practice 
being constantly challenged 
and refined.

•	 Flexible approach to 
classroom instruction and 
organisation of students.

•	 All teachers have a 
thorough understanding 
of the LFIN to guide the 
teaching and learning cycle.

•	 All teaching programs 
reflect a clear 
understanding of how 
CMIT is embedded within 
the syllabus.

•	 Teachers adopt the 
NSW Quality Teaching 
model in their teaching of 
mathematics.

•	 Teachers meet to reflect 
on current teaching 
practice.

•	 Students are provided with 
tasks at their instructional 
level, which encourages 
communication.

•	 Groups reviewed regularly 
to ensure students’ needs 
are addressed

•	 Teachers adapt activities to 
suit needs of all students.

•	 Teaching programs reflect 
strong links between the 
LFIN and the syllabus.

•	 Mathematics lessons 
are predominantly child 
centred rather than 
teacher centred.

•	 SENA results and the LFIN 
used to form ability groups 
with limited opportunities 
for students to move 
between groups.

•	 Teacher encourages 
students to explain 
strategies.

•	 CMIT is used to program 
number.

•	 Teaching practice strongly 
focussed on hands-on 
activities.

•	 Teacher relies on a bank 
of resources to implement 
CMIT.

•	 Teaching to the “middle” 
with some allowance for 
other students.

•	 Emphasis is on accuracy 
and speed of student’s 
response.

•	 Teachers may include some 
aspects of CMIT in their 
current teaching practice.

•	 There is limited 
understanding of how to 
match learning activities to 
the LFIN and the needs of 
the students.

•	 CMIT is seen as additional 
to the regular class number 
program.

•	 Textbooks determine the 
program and what is taught 
in mathematics.

3.	 Please tick the group of ‘Assessment’ descriptors that you 
consider BEST describes the way CMIT operates in your 
school. 

Descriptor Group 1 Descriptor Group 2 Descriptor Group 3 Descriptor Group 4

•	 Continuous assessment of 
students is used to inform 
teaching and learning.

•	 A tracking system of 
student progress in math-
ematics is implemented 
throughout the school 
by all teachers to ensure 
continuity for all students.

•	 Teachers are confident in 
making professional judg-
ments regarding student 
achievement of syllabus 
outcomes and make ap-
propriate improvements to 
teaching and learning.

•	 Teachers understanding 
of the LFIN and flexible 
use of the SENA guides 
assessment and grouping 
of students.

•	 School process in place 
for tracking student prog-
ress.

•	 Teachers incorporate 
some assessment for 
learning as well as assess-
ment of learning in their 
planning and programming.

•	 SENA administered by the 
class teacher at the begin-
ning and end of the year.

•	 Student assessment of learn-
ing, based solely on the EAS 
results, is used to group 
students.

•	 Student progress is 
monitored using the Student 
Analysis sheets.

•	 The SENA is administered 
to some classes, not 
necessarily by the class 
teacher.

•	 Minimal interaction and 
sharing of information 
about student learning 
between teachers.

•	 Individual teachers record 
the progress of students 
in their class for reporting 
purposes.

•	 Strong reliance on tradi-
tional tests with results 
recorded on student 
record cards.
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4.	 Please tick the group of ‘Parent and Community Focus’ 
descriptors that you consider BEST describes the way CMIT 
operates in your school. 

Descriptor Group 1 Descriptor Group 2 Descriptor Group 3 Descriptor Group 4

•	 The school community 
is involved in and 
encouraged to support 
the development of 
mathematical programs 
within the school.

•	 Parents are confident in 
supporting their children 
with mathematics at home.

•	 Parents feel valued and 
there is a culture of 
collaboration between the 
community and the school.

•	 Information is regularly 
provided to parents 
concerning all aspects of 
the mathematics program 
in the school.

•	 Training is provided to 
assist parents as CMIT 
tutors in the classrooms.

•	 Parent training focuses on 
strategies that specifically 
support student learning.

•	 Workshops are 
provided for parents 
in understanding how 
mathematics knowledge 
and strategies develop and 
in how they can support 
their children’s learning at 
home.

•	 The school community 
is informed about 
mathematics programs.

•	 Parents assist in some 
class programs, usually 
supervising group work 
during number lessons.

•	 Parents are informed about 
the CMIT program at a 
‘Meet the Teacher’ session.

•	 Parents are informed 
through presentations 
to parent organisations 
regarding the 
implementation of CMIT in 
the school.

•	 Information about students 
is provided through 
written reports and during 
parent teacher interviews.

•	 The parents may indicate 
they are not confident in 
supporting maths programs 
at school and home.

Nil Minimal Adequate/
Medium

Good Excellent/
Extensively

5. Please rate your personal 
understanding of the 
Learning Framework In 
Number (LFIN).

6. To what extent has the 
LFIN increased your 
awareness of children’s 
development of 
number knowledge and 
arithmetical strategies? 

7. Please rate how confident 
you feel in identifying the 
stage of development of 
individual children on the 
LFIN.

8. To what extent do 
you feel that the LFIN 
impacts upon the 
instructional decisions 
you make for individuals 
and groups of students in 
your class?

Please turn over and complete Section 3
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Section 3: Scenarios

1.	 The following transcript is taken from a video of an assessment 
interview with a child. 

Teacher:	 (Placing eight red counters and five blue counters in front 
of the child). How many counters are there altogether?

Child: 	 (Counting by ones as he points to each counter) 1, 2, 3, 4, 
5, 6, 7, 8, 9, 10, 11, 12, 13 —thirteen. 

Teacher:	 Here are four counters (shows counters to child then 
covers them) and here are three counters (covers these 
counters also). How many altogether?

Child: 	 (raises fingers one at a time as he counts) 1, 2, 3, 4 (raises 
three more fingers one at a time) 5, 6, 7 — seven.

Teacher:	 I have seven apples and I get another two apples. How 
many apples do I have altogether?

Child:	 (Raises fingers one at a time and whispers each count) 1, 
2, 3, 4, 5, 6, 7. How many more apples?

Teacher:	 Two more.

Child:	 (Counts seven raised fingers again) 1, 2, 3, 4, 5, 6, 7, (pause 
as he raises two more fingers) 8, 9 — nine. 

A teacher brings the video to you and asks for your opinion concerning 
(a) the child’s numerical development, and (b) what to teach the child. 
What would you suggest?

Thank you for taking the time to complete this survey. Please seal this 
survey in an unmarked envelope and return it to your school office 
or other designated CMIT survey collection point.
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Appendix C

Interview Schedule CMIT Evaluation 2008

N.B. The following questions are a guide only

(Principals or Facilitators)
1.	 Demographic details of school: Number of students/teachers 

etc

2.	 Socio-economic status of school 

3.	 How long has CMIT operated in school?

4.	 What grades currently implement CMIT?

5.	 i.	 Can you talk about your perception of the ‘Status’ of CMIT 	
	 in the school - Is it:

	 a.	 integral and seamless component of mathematics program 

	 b.	 supplemental to the normal mathematics program

	 c.	 other

ii.	 Please give examples to illustrate how you have come to 
this perception.

6.	 Is the implementation a part of the school management plan? Is 
funding allocated for its on-going support?

7.	 Are you aware of teachers using the LFIN to assess or program 
for instruction?

8.	 How confident do you believe individual teachers are in using 
the LFIN?

9.	 Do you perceive a difference in classroom mathematics 
teaching practices as a result of the school’s implementation of 
CMIT? Describe.

Classroom teachers

1.	 How many years of teaching experience do you have?

2.	 What grades have you taught?

3.	 What grade are you teaching now?

4.	 How long have you taught this grade?

5.	 How long have you been implementing CMIT?

6.	 Briefly describe the induction and training you received.

7.	 What do you consider to be the main ideas or stages of development 
children progress through in their development of number? 

8.	 On a scale 0 – 4 (0 –low, 4- high) How would you rate your 
understanding of the LFIN. Explain rating.
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9.	 On a scale 0 – 4 what extent has the LFIN increased your awareness 
of children’s development of number knowledge and arithmetical 
strategies? How? How do you use this knowledge?

10.	How confident do you feel in identifying the stage of development 
of individual children on the LFIN? (0-4 Not confident to Extremely 
Confident)

11.	What mathematical content related to number is currently being 
studied in your classroom?

12.	What do you feel are the key concepts/strategies children in your 
class need to learn for this topic?

13.	Are there any particular materials or teaching strategies that 
you use to teach this topic to your class? Why do you use these 
materials/strategies?

14.	In your experience, what aspects of this topic do children in this 
grade encounter the most difficulty? Why do you think this is so? 
What do you do to help them overcome these difficulties?

15.	Do you utilise your knowledge of the LFIN to help you teach 
this topic/process? If yes, how does this help you teach? Do you 
consciously use the LFIN when planning individual lessons? Or 
for overall unit programming?

16.	I want you to think of three children in your class – one who you 
consider to have quite an advanced understanding of this topic, 
another who you consider to be displaying quite an ‘average’ 
understanding and one that is struggling. For each child:

a.	 explain what evidence/clues you have to support your 
perception of the child’s developmental level.

b.	 Describe the type of instruction this child receives or 
needs. What activities are suitable for this child’s stage of 
development? Give specific examples of activ


