	Traditions and heritage                                    Multistage Stage 2/Stage 3

This unit contains modifications only to Creative Arts. HSIE content for this string needs to be stage appropriate. Refer to the Stage 2 COG unit Our Fleeting Past for the relevant Stage 2 HSIE content. 
Alternatively refer to the multistage unit: Stage 2 – British Colonisation, Stage 3 – Federation. Australian democracy at http://www.curriculumsupport.education.nsw.gov.au/primary/hsie/assets/docs/democracy.doc
Connected Outcomes Group (G)
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Planning page

	Student work:
	Resources needed:
	Literacy links include:
	Numeracy links include:

	Students will collect news clippings on human rights issues.

If possible, organise a visit from the regional Aboriginal community liaison officer.
	Copies of DET, BOS and Curriculum Corporation resources have been sent to all schools.
•
Talking identity (DET)
•
The Encyclopaedia of Aboriginal Australia
•
Aboriginal Australians, from the Australia Today series or Many nations one people ABC programs for schools 
•
Belief in action (DET) http://www.curriculumsupport.education.nsw.gov.au/primary/hsie/assets/pdf/belief.pdf
•
Discovering Democracy kit, Upper Primary
•
One destiny CD-ROM
•
Exploring the worlds of K–6 drama: from Ancient Anna to the Cloth of Dreams (DET) #
•
Enter Art (DET)

•
Beyond the frame (DET) #.
Collaborate with your teacher-librarian for teaching and resource support. Copies of resources can be borrowed from the Equity Resource Library, phone (02) 9582 5860
#Additional copies of these DET resources are available from DET sales at: https://www.det.nsw.edu.au/doingbusiness/product_service/schcurresource/index.htm
	•
views a video and listens to a guest speaker to gain understanding of a complex topic
•
uses maps to gather information and draw conclusions
•
with guidance, identifies key language, topics and issues in complex information texts

•
critically analyses elements of visual texts/artwork that contribute to meaning and provide an historical and cultural context
•
produces a poster (using a range of visual techniques) to promote a film for a specific purpose and audience

•
researches and writes an information report on a key event in Australian history.
	•
locates places on a map

•
interprets a timeline.


Term planner (teachers may want to use this to plan the work over a term)
	Week
	Creative Arts
	Stage 2 HSIE
	Stage 3 HSIE
	PDHPE
	SciTech

	1
	
	Refer to the Stage 2 COG unit Our Fleeting Past 
for the relevant Stage 2 HSIE content.
Alternatively refer to the multistage unit: 
Stage 2 – British Colonisation, Stage 3 – Federation. 
Australian democracy at http://www.curriculumsupport.education.nsw.gov.au/primary/hsie/assets/docs/democracy.doc
Introduction

The ‘discovery’ of Australia
	Key events in Australia’s history


	PDHPE outcomes are addressed in other units within this stage. There are no PDHPE outcomes linked to this unit.
	SciTech outcomes are addressed in other units within this stage. There are no SciTech outcomes linked to this unit.

	2
	Visual Arts - Exploring our heritage through art
	Australia before British colonisation
	Aboriginal cultural practices and customary lore


	
	

	3
	Music – Merging traditions

	Captain James Cook

Sir Joseph Banks
	Merging traditions
	
	

	4
	Drama – Reader’s theatre

	The First Fleet

People on the First Fleet
	Significant events and people:

1.The gold rush
	
	

	5
	Drama – Reader’s theatre (cont.)

	Establishing the colony


	2. The Eureka Stockade


	
	

	6
	Drama – Reader’s theatre (cont.)

Visual Arts – Movie poster
	Consequences for Aboriginal people
	3. Federation


	
	

	7
	Visual Arts – Movie poster (cont.)

Music - Exploring our musical heritage
	Aboriginal resistance to British colonisation
	4. Henry Parkes

Merging traditions
	
	

	8
	Music - Exploring our musical heritage (cont.)
	A growing colony
	Australia’s human rights issues

The stolen generation
	
	

	9
	
	
	Key figures in the development of Australian democracy
	
	

	10
	
	
	
	
	


Unit of work

	Outcomes
	Learning experience
	Planned assessment

	HSIE

CCS3.1 Explains the significance of particular people, groups, places, actions and events in the past in developing Australian identities and heritage

•
locates events of historical importance

•
sequences historical events

•
justifies the inclusion of historical events.

English

TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

TS3.4 Evaluates the organisational patterns of some more challenging spoken texts and some characteristic language features.

RS3.5 Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.
Mathematics

MS3.5 Uses twenty-four hour time and am and pm notation in real-life situations and constructs timelines.
	Key events in Australia’s history
Use the poster ‘The history of Australian Democracy’, in Discovering Democracy Primary Kit

NB shaded text is background information for teachers.

•
Review significant events from the poster e.g. 1823, 1824, 1840, 1843, 1891, 1902, events of the 1800s up to and including the Federation of Australia, to identify significant events and people in Australia’s history. 

•
Develop a concept map of key events in Australia’s history. On a piece of paper, students write an event in Australia’s history. Organise the pieces of paper into a concept map. Explain to students that the concept map will be expanded during the unit. The questions that will be explored during the unit include: 

-
what are the key events in Australia’s history?

-
why are these key events significant? 

•
Students will need to keep coming back to these questions and adding extra events and reasons for their importance and their contribution to Australian democracy.

(Literacy link: contributes to group discussion to summarise information and formulate focus questions)
(Numeracy link: interprets a timeline)
	

	HSIE

CCS3.1 Explains the significance of particular people, groups, places, actions and events in the past in developing Australian identities and heritage

•
identifies the changing complexities of Aboriginal connections to the land

•
expresses clearly own understandings of value placed on family in Aboriginal communities

•
enhances understanding of Aboriginal culture and social relationships

•
explores and develops understanding of Aboriginal community relationships

•
expresses own understanding of Aboriginal cultural practices and customary lore.

English

TS3.1 Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

TS3.3 Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.

TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

TS3.4 Evaluates the organisational patterns of some more challenging spoken texts and some characteristic language features.

RS3.5 Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

RS3.7 Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.
	Aboriginal cultural practices and customary Lore

Background information

The concept of Aboriginal democracy before British colonisation is commonly described as cultural practices and customary laws in traditional Aboriginal society. A very good explanation of Customary Law and Law is available in The Encyclopaedia of Aboriginal Australia. In some texts, Aboriginal Law is referred to as ‘Lore’. Teachers should endeavour to read the material from The Encyclopaedia of Aboriginal Australia. This material is suitable for use with students and can be used if the video ‘Aboriginal Australians’ is not available.The ABC series Many nations one people can also be used, particularly episodes 1, 2 and 4.

•
Look at an episode(s) from the ABC series Many nations one people or use the video Aboriginal Australians, The Australia Today series (Visual Media). View part one, The land (9 minutes) and part two, Culture and family (4 minutes) presented by Ernie Dingo. Undertake a class discussion to develop students understanding of cultural practice and customary lore. Consider:

-
how Aboriginal people relate to ‘land’. 

-
the spiritual relationship considered ‘Dreaming’ 

-
specific features of the land have spiritual significance. 

-
ancestral Beings live in these land features or are responsible for them. 

-
pride in land and community. 

-
being ‘custodians’ of the land. 
Following the video activities, organise a visit to the class by local Aboriginal community members who have a direct link to the school. If your school does not have direct community links, use your Aboriginal community liaison officer(s) who can be contacted through your regional office. 
The resource Talking identity (DET) outlines information for teachers on the consultation and protocol of working with Aboriginal communities. http://www.curriculumsupport.education.nsw.gov.au/primary/hsie/assets/pdf/talkingidentity.pdf 
 (Literacy link: views a video and listen to a guest speaker to gain understanding of a complex topic)
•
Use the CD-ROM Moorditj http://moorditj.sponsored.uwa.edu.au/buy to find the text Kuti Kina by Jim Everett. Go to Main menu > Explore by type > Literature > find Jim Everett > Kuti Kina. This story can also be found in Australian legends and landscapes by Oodgeroo Noonuccal

•
Read and listen to the story. This story shows how the Aboriginal community shares tasks and that everyone has a special role for the common good. 

•
Ask:

-
what role did Aunty Rya fulfil? 

-
what was important about the stories she was telling the children?

-
how does this story describe Aboriginal cultural practices and customary lore?

•
Have students prepare an oral presentation, higlighting the oral traditions of Aboriginal peoples, reflecting their understanding of Aboriginal cultural practices and customary lore.

(Literacy link: identifies language that contributes to understanding a text and gives an oral presentation summarising their understanding)
	

	Creative Arts: Music

MUS2.4 Identifies the use of musical concepts and musical symbols in a range of repertoire

•
responds to phrases and different sections when listening and performing.
MUS3.4 identifies the use of musical concepts and symbols in a range of musical styles

•
identifies instruments and the way they are used in selected repertoire.
	Merging traditions

•
Many contemporary Aboriginal musicians merge elements of traditional music into contemporary rock or popular styles. Select a number of songs by contemporary Aboriginal musicians and discuss use of traditional and contemporary elements in their music. For example, information and audio clips by Yothu Yindi can be sourced at: http://www.yothuyindi.com/ Information and audio clips by Ash Dargan and David Hudson can be sourced at: www.indig.com. 
•
Select a sample to discuss in detail. For example, view a video clip of ‘Treaty’, from Yothu Yindi’s CD Tribal voice. A Quicktime version can be viewed at: http://www.yothuyindi.com/themusic.html 
•
Students:

-
discuss the members of the band and their heritage 

-
discuss the background to the song ‘Treaty’. Information can be obtained from their web site. 
-
listen to the song and make a list of features drawn from their Aboriginal culture and features that are from contemporary rock music. Encourage the students to comment on instruments used, use of language in the song, and the style of the video clip in this discussion.
-
focus their listening on the role of the musical instruments. Identify instruments that are used to keep time (clap sticks and drums). Describe how the didjeridu is used (provides an instrumental break or solo and accompanies the sections sung in the Yolngu language). 

•
In stage 2/3 groups, find out about other examples of music which merge different musical traditions. Include classical composers, popular musicians, and music from other countries and have the students report back to the class on what they have discovered. Have students include a short musical example where possible. 
	

	HSIE

CCS3.2 Explains the development of Australian democracy

•
reviews the Universal Declaration of Human Rights
•
examines the impact of the stolen generations on all Australians
•
considers human rights issues affecting Australia today.

•
investigates the history and impact of the stolen generations on the Aboriginal communities and the wider Australian community

•
reflects on the purpose of Reconciliation 

•
shows a personal commitment to Reconciliation.

English

RS3.5 Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

RS3.7 Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

RS3.8 Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.
	Australian human rights issues

Face the facts, a publication of the Human Rights and Equal Opportunity Commission, provides information on a range of human rights issues in Australia. Copies have been sent to schools and are downloadable at: http://www.humanrights.gov.au/racial_discrimination/face_facts/index.html
•
Identify and list some of the human rights issues affecting Australians today. Consider ‘illegal’ immigrants, immigration, discrimination issues (age, gender), incidents of racism. Students contribute newspaper clippings about various human rights issues to a class notice board. 

•
Review and discuss interesting articles. Add some statements about human rights to the notice board that reflect students’ ideas about human rights. Statements could include: 
-
rights are related to the values societies live by
-
values have their origins in the world’s great religions and philosophies
-
value systems can vary in detail between societies but the fundamental ideas are similar
-
concepts of justice and human dignity are at the heart of these values
-
human rights are universal
-
human rights apply to everyone

(Comments sourced from Human Rights and Equal Opportunity Commission).

(Literacy link: with guidance, identifies key language, topics and issues in complex information texts)
Stolen Generations 

There is a clear link between teaching about Aboriginal history and culture and Reconciliation. Europeans enacted policies such as the State Protection Acts that resulted in the Stolen Generations.Teachers should be sensitive to the possibility that some students’ parents and grandparents may belong to the Stolen Generations. Other students may have an adopted or foster family and do not wish to indicate this.

Select a text or combination of texts from the following to read (and listen to some personal stories) of people affected by the stolen generations. Consider:

-
p. 26–27 of Face the facts. It has been estimated that between 45 000 and 55 000 Aboriginal children were removed from their families.
Resources to use with students: 

-
this web site provides relevant back ground information on the stolen generations http://www.alphalink.com.au/~rez/Journey/qna.htm
-
this web site provides a chronology of events affecting the shared history of Australian people, including a chronology of events related to the Stolen generations. http://www.natsiew.nexus.edu.au/chronology/info_fset.html
-
select sound files of oral histories (text of the oral history is often provided and can be printed) from the following web sites: http://www.hreoc.gov.au/social_justice/stolen_children/personal_stories.html http://www.abc.net.au/missionvoices/stolen_generations/default.htm 

-
The burnt stick by Anthony Hill, Puffin 1996 (64 pages) is a book suitable for Stage 3.

•
Read the texts with the students and consider:

-
why Aboriginal children were taken from their families?

-
methods used to remove children from their families? 

-
what reasons were given by the authorities to justify taking Aboriginal children?

-
were these practices carried out in all states? How long did these practices continue? 

-
which Aboriginal children were taken? 

-
how did the children feel about being taken from their family? 

-
how did their parents and family react to what had happened? 

-
what happened to these children? 

-
what are some of the long term effects for these children and their parents from being taken away?

-
how would you feel if you were one of the Stolen Generation?

-
why did it stop? Could it happen today? What has changed? 

-
listen to songs about the Stolen Generation, for example ‘My brown skin baby’ by Bob Randall. Learn to sing them and perform as a class.

(Literacy link: reads longer and more involved recounts, e.g. historical, empathetic.)

Reconciliation

•
Refer to: http://www.reconciliation.org.au/ and http://www.nswrecon.com/ to address the following questions:

-
what is Reconciliation, what does it mean, what can it do, why is it important? 

-
what can we do today to support Reconciliation?

-
what does our school do to support Reconciliation?

-
what do I do personally to support Reconciliation? What does Reconciliation mean to me?

-
what should we (as an individual, class, school) be doing about Reconciliation?

(Literacy link: reads longer, more complex recounts and identifies language that establishes point of view)
	

	Creative Arts: Visual Arts

VAS 2.3 Acknowledges that artists make artworks for different reasons and that various interpretations are possible
•
discusses reasons why Aboriginal artists made rock carvings

VAS3.3 Acknowledges that audiences respond in different ways to artworks and that there are different opinions about the values of artworks

•
understands that artworks can be made for different reasons.
VAS 2.4 Identifies connections between subject matter in artworks and they refer to, and appreciates the use of particular techniques
•
identifies resemblances between subject matter in artworks and the features of things as they exist in the world.
VAS3.4 Communicates about the ways in which subject matter is represented in artworks

•
considers how subject matter can mean different things in artworks.

English

WS3.9 Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.

RS3.5 Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

RS3.7 Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

RS3.8 Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.
	Exploring our heritage through artworks 

Display a range of Aboriginal art, including images of ‘permanent’ works such as rock carvings as well as examples of temporary works including body decoration, bark painting and the decoration of tools and implements (e.g. didjeridus). Ensure there are a range of works from pre-white settlement and contemporary Aboriginal artists. Examples of works by Aboriginal artists from the image kits Beyond the frame and Enter Art include:
-
Word midden by Liz Jeneid (image no. 15 Beyond the frame)

-
Something more, No 1 by Tracey Moffatt (image no. 23 Beyond the frame)
-
Self–portrait as owl man by Bede Tungutalum (image no. 31 Beyond the frame)
-
Koori floor by Judy Watson (image no. 33 Beyond the frame)
-
You don’t even look Aboriginal by Bronwyn Bancroft (image no. 1 Enter Art)

http://www.racismnoway.com.au/upload/Stimulusnotaboriginal.jpg
-
Beizum (shark) dance mask by Ken Thaiday (image no. 1 Enter Art) This work is sometimes referred to as Hammerhead shark mask.


http://www.nga.gov.au/exhibition/Transformations/Detail.cfm?IRN=11614&ViewID=2&MnuID=1
•
Look at the works and discuss:
-
how can you distinguish the modern works from the pre-white settlement artworks? (techniques, media, subject matter) 

-
what is different about the post-white settlement Aboriginal artworks? (Many post-white settlement Aboriginal artworks show the impact of colonisation and make a political statement)
-
who was the intended audience for each of these artworks?
-
what was the purpose of each of these artworks? Why were they made? (e.g. ceremonial decoration, spiritual or religious reasons, a pictorial or historical record, social or political comment, to tell a story).
-
how do the artworks represent ‘land’, ‘time’ and ‘place’? Do they use traditional symbols, colours and patterns?
-
how do these Aboriginal artworks convey a sense of heritage? (e.g. do they tell and illustrate stories, explain events, show a spiritual connection to the land?)
-
is there a relationship in these works to the Dreaming? If so, what is it? 
The Dreaming is the way Aboriginal people explain life and how their world came into being. It is central to the existence of traditional Aboriginal people, their lifestyle and their culture. It determines their values and beliefs and their relationship with all living creatures and all features of the landscape.
•
Display a range of early colonial artworks and Australian Impressionist artworks (Heidelberg School). Examples could include:

-
Fires on by Arthur Streeton

-
Bailed up by Tom Roberts

-
On the wallaby track by Frederick McCubbin

•
Other examples from the image kit Beyond the frame include:
-
View upon the Nepean River, at the Cow Pastures, NSW by Joseph Lycett (image no. 22)

-
McMahon’s Point ferry by Arthur Streeton (image no. 28)

•
Look at the works and discuss:

-
how do these works represent ‘land’, ‘time’ and ‘place’?

-
how do these works convey a sense of heritage?

-
which works do you consider ‘typically Australian’? Why?

-
who was the intended audience for these works?

-
what was the purpose of these works? why were they made?

-
what do the works say about our past? 

-
how do they represent that part of Australian history?

-
what period of time do they represent? How can you tell?

-
what story do they tell and who is telling the story? 

-
from what point of view is the story being told?

•
Stage 3 students select one Aboriginal work and one Australian Impressionist work and write about how each particular work illustrates our heritage. How does each work tell a ‘story’ and provide a window into the past?
· Stage 2 students select one Aboriginal artwork and write about the story behind the artwork and the reason the the art was created.
(Literacy link: critically analyses elements of visual texts/artwork that contribute to meaning and provide an historical and cultural context)
	Stage 3 Assessment strategy
The teacher:
•
observes student discussion

•
analyses student explanations of overviews, details, techniques, and styles. 

Stage 3 Assessment criteria
The student:
•
explains how the artists communicated their ideas and environments in their works

•
identifies different techniques used by artists

•
compares the different techniques used by various Australian artists.

These criteria relate to outcomes VAS3.3, VAS3.4
Stage 2 Assessment strategy
The teacher:
•
observes student discussion

•
analyses student explanations of Aboriginal artworks
Stage 2 Assessment criteria
The student:
•
explains how the artists communicated their stories in their works

•
identifies different techniques used by artists

•
explains the reason the artwork was created.
These criteria relate to outcomes VAS2.3, VAS2.4


	HSIE

CCS3.1 Explains the significance of particular people, places, groups, actions and events in the past in developing Australian identities and heritage
Refer to indicators relevant to part 1,2, 3 or 4:
•
locates and evaluates the importance of historical events in the colonisation of Australia

•
researches an aspect of the gold rush in Australia

•
develops an understanding of how the gold era supported a belief in social justice in Australia.

•
identifies the effect of the values of the ‘Chartists’ on events on the gold fields

•
investigates events leading up to the Eureka Stockade rebellion

•
outlines reasons for and against the move to Federation

•
investigates and reports on issues affecting different themes associated with Federation

•
researches a key person involved in the events leading up to Federation.

English

RS3.5 Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

RS3.7 Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

RS3.8 Identifies the text structure of a wider range of more complex text types and discusses how the characteristic grammatical features work to influence readers’ and viewers’ understanding of texts.
	Significant events and people

The following can be addressed through group work with selected components introduced and modelled by the teacher. 

1. The gold rush

•
Use a range of texts from the school or local library. Students work individually or in pairs to prepare a short speech (two minutes) on one aspect of the Gold rush in Australia. Match topics to available resources. Focus on the contribution the people involved in the gold rush made to the development of democracy in Australia. http://www.cultureandrecreation.gov.au/articles/goldrush/ http://www.sbs.com.au/gold/story.html?topicid=5

Topics could include:

-
when and where was gold discovered?

-
why was information on the early discoveries suppressed?

-
what changes occurred in the colonies leading up to the 1850s that enabled there to be a gold rush?

-
what was life like on the gold fields? How was it different for men, women and children?
-
law and order on the goldfields

-
the Chinese on the goldfields

-
population growth

-
the effect of mining gold, and the extra population, on the environment

-
the effect on Aboriginal people.
•
Investigating the consequences of the discovery of gold provides an opportunity to look at:

-
colonial exploration

-
expansion in terms of transport systems developing across Australia

-
growth of service industries around the gold mining areas

-
movement of European and Asian populations around the country 

-
the impact on Aboriginal communities.

A Banner bold: the diary of Rosa Aarons, Ballarat goldfield, 1854 (Scholastic-My Story series) is a historical novel by Nadia Wheatley that could be used.

2. Eureka Stockade

•
Read Making a change and The diggers speak, pp. 8–9, Discovering Democracy Upper Primary readers. Use the teaching notes in the Teacher’s guide, pp. 2–3, for these texts. 

•
Relate these texts to the events at the time. Read and share texts from the school library on Peter Lalor, the licence system and the Eureka rebellion, e.g. Law and Order on the Goldfields by Kimberley Webber.

•
Add information to the key idea: Why were the events of the Eureka Stockade important for the development of democracy in Australia?

3. Federation

•
Watch the video segment in the Discovering Democracy kit, ‘The people make a nation’. 

•
Complete ’Introducing the arguments’, p. 82, Upper Primary units. Students work individually or in pairs to undertake the set task on the CD-ROM, Stories of Democracy: people make a nation.
•
Using the Global Vision for Discovering Democracy CD-ROM, One destiny, allocate students (individually or in small groups) one of the eight themes. The themes can be printed for student use in class. Students complete the set task for the theme they have been allocated. Students can publish their report using the template on the CD-ROM. Display students’ published work. 

•
Ask: What democratic strategies were used during the establishment of our nation? (lobbying, constitutional conventions, orations)

•
In groups, students complete the People make a nation ‘Reasons for and against Federation’ handout, pp. 94–95 in Discovering Democracy Upper Primary, or use Handout 3 at http://www.curriculum.edu.au/ddunits/units/up3nation-glance.htm#1fq2
•
Students complete a written discussion identifying the key arguments for and against Federation including evidence to support each point of view. Students conclude their discussion by identifying their position with supporting evidence. ‘The people make a nation’ (Assessment resources) pp. 41–47 includes a task sheet and marking guide.

•
Use pp. 27–36 of the big book Australians all! to recap the process of Federation. 

My story: plagues and federation: The diary of Kitty Barnes (Scholastic-My Story series) is an example of a literary text that can be used to support this study.
4. Henry Parkes

•
Read handout 4, p. 96, Discovering Democracy Upper Primary units. Use Handout 6, p. 98, Discovering Democracy Upper Primary units to read about the conventions that Henry Parkes lobbied for. Use the discussion points in the unit of work on pp. 83 and 84.


Handout 4 and 6: http://www.curriculum.edu.au/ddunits/units/up3nation-glance.htm#1fq2
Other important people in Federation

•
Use the One destiny CD-ROM to find out more about the women involved in Federation. Click on the Pavilion, go to An issue for women and investigate the four women listed. 

•
Use Australian encyclopaedias or relevant library books to research the men involved in Federation, e.g. Edmund Barton, Alfred Deakin, John Forrest, George Reid, Charles Kingston. (Note: the biography links on the CD-ROM One destiny do not work).

(Literacy link: uses a range of  reading and viewing strategies to gather and share information)
	

	Creative Arts: Drama

DRAS 2.1Takes on and sustains roles in a variety of drama forms to express meaning in a wide range of imagined situations
•takes on role of past people in a Readers theatre

DRAS3.1 Develops a range of in-depth and sustained roles

•
takes on roles depicting contrasting empathy, attitudes and status.
DRAS 2.2 Builds the action of the drama by using the elements of drama, movement and voice skills

•
uses body language and facial expressions to develop character movement.
DRAS3.2 Interprets and conveys dramatic meaning by using the elements of drama and a range of movement and voice skills in a variety of drama forms

•
interprets the historic context through a combination of dramatic forms such as improvisation, storytelling, movement, mime and playbuilding.
DRAS2.3 Sequences the action of the drama to create meaning for an audience

•
create a meaningful sequence of scenes from our history and culture

•
presents sequenced Readers theatre to class.

DRAS3.3 Devises, acts and rehearses drama for performance to an audience

•
devises drama in collaboration with others using text and unscripted material as resources for drama performance.
DRAS 2.4 Responds to and interprets, drama experiences and performances

•
reflects on the sequence of scenes in class discussions

•
reviews and revises the dramatic presentation for wider performance.
DRAS3.4 Responds critically to a range of drama works and performance styles

•
recognises social and cultural aspects of the historical events and situations and incorporates them in drama performance

•
forms and communicates opinions about the presentations and how they reflect on our traditions and heritage.

English

TS3.1 Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

TS3.3 Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.

TS3.4 Evaluates the organisational patterns of some more challenging spoken texts and some characteristic language features.
	Readers theatre
•
Stage 3 students use movement and storytelling to develop and present a performance that explores one of the significant events: Federation, gold discovery or Eureka Stockade. This could be in the form of readers theatre if the texts from Making a change and The diggers speak are used as a basis for the dramatic presentation. Alternatively, the performance could be playbuilt from the ideas and images, events and roles the students have discovered from their study so far.

•
Students identify the main people involved in a significant event to provide the basis for the storytelling and performance, e.g. Henry Parkes, Peter Lalor, Edmund Barton, Alfred Deakin, John Forrest, George Reid, Charles Kingston. Include other relevant people such as shopkeepers and transport providers e.g. Cobb and Co.
•
Students hot-seat characters developed in historical scenes and investigate their views and opinions about events.

•
Students evaluate their work and the work of others in developing and presenting the drama performances.
· Stage 2 students use movement and storytelling to present a Readers Theatre based on a story from the voyage of the first fleet, the arrival of the first fleet or of the early days of the colony of Sydney.
The following web site provides good background knowledge which could be manipulated into story and performance form: http://www.parliament.vic.gov.au/speaker/former/lalor.htm
In Exploring the worlds of K–6 drama: from Ancient Anna to the Cloth of Dreams – the unit of work ‘Anzac Day’ has suggested strategies for developing storytelling and performance. The activities would need to be modified to suit the significant events covered in this unit.

(Literacy link: shows detailed understanding of a topic or issue through talking and listening/drama experiences)
	Stage 3 Assessment strategy
The teacher:
•
observes and reviews performance.
Stage 3 Assessment criteria
The student:
•
portrays the significant event accurately

•
sustains a convincing role throughout the performance

•
provides constructive criticism to other performances.

These criteria relate to outcomes DRAS3.1, DRAS3.2, DRAS3.3, DRAS3.4
Stage 2 Assessment strategy
The teacher:
•
observes and reviews performance.
Stage 2 Assessment criteria
The student:
•
takes on a role of a historical character
•
uses body language and facial expression throughout the performance

•
reflects on own and other students’ performances.

These criteria relate to outcomes DRAS2.1, DRAS2.2, DRAS2.3, DRAS2.4

	Creative Arts: Visual Arts

VAS2.1 Represents the qualities of experiences and things that are interesting or beautiful by choosing among aspects of subject matter

•
investigates the tradition of posters.
VAS3.1 Investigates subject matter in an attempt to represent likenesses of things in the world

•
explores historical events as subject matter for a movie poster.

VAS 2.2 Uses the forms to suggest the qualities of subject matter

•
uses paint or drawing materials to create a poster
VAS3.2 makes artworks for different audiences, assembling materials in a variety of ways

•
considers the specific requirements of an artwork (poster) to clearly convey a message to an audience.
VAS 2.3 Acknowledges that artists make artworks for different reasons and that various interpretations are possible
•
discusses reasons why posters are created

VAS3.3 Acknowledges that audiences respond in different ways to artworks and that there are different opinions about the values of artworks

•
recognises that an audience may have different views about the meaning of an artwork (poster).
English

WS3.9 Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.

WS3.10 Uses knowledge of sentence structure, grammar and punctuation to edit own writing.

WS3.13 Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.

WS3.14 Critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features and conventions of written language to shape readers’ and viewers’ understanding of texts.
	Movie poster
•
Stage 3 students find, scan, photocopy or download images related to one of the following historical events:

-
the gold rush

-
the Eureka Stockade 

-
Federation.
· Stage 2 students use images from their study of the First Fleet voyage or the early days of Sydney.
•
Using the collected images as a resource, students draw or paint a scene from the event and include themselves somewhere in the composition as one of the main subjects. 
•
The drawing will be developed into a poster advertising a movie based on the selected event. The poster should be clear, simple and include relevant images.
•
Drawings and text can be scanned and altered using digital manipulation software, and included in the poster.

•
The poster should include a title for the movie, the student’s name as the star and a sentence promoting the movie. 
•
Areas for consideration in the poster design should include:
-
where will the text be located on the poster? (layout)
-
can the audience easily read the text? (size, font and colour)
-
does the image clearly illustrate the historical event?
-
what colours are most effective to capture someone’s attention? (consider the background colours and borders as well as the colours of the illustration and font)
-
how are the different parts of the poster organised? (composition)
•
The main information in a poster should be clearly conveyed to an audience. Posters should be compelling, and have effective visual design. Ask students:
-
does the poster grab your attention?

-
is the poster’s message clear from a distance? (e.g. 5–10 metres)

-
is the title ‘catchy’?

This poster is an artwork, as well as a communication about the movie, i.e. it involves form and function. If form outweighs function, the message can be lost. There needs to be a balance between art and substance.

•
Display the posters in the school. Discuss with the audience e.g.other students and teachers:
-
which posters were most effective? Why?

-
what poster attracted their attention first?
-
which movie interests the audience the most?

(Literacy link: produces a poster using a range of visual techniques to promote a film for a specific purpose and audience)
	

	Creative Arts: Music
MUS2.1 Sings, plays and moves to a range of music demonstrating a basic knowledge of musical concepts

•
demonstrates a sense of phrase when performing.

MUS3.1 sings, plays and moves to a range of music, individually and in groups, demonstrating a knowledge of musical concepts

•
moves in time with the music

•
uses speech rhymes and movement to reflect phrase structure of listening piece 
MUS2.2 Improvises musical phrases, organises sounds and explains reasons for choices

•
creates rhythm patterns to accompany singing and playing
MUS3.2 Improvises, experiments, selects, combines and orders sound using musical concepts

•
works in small groups to compose a piece with four phrases

•
experiments with dynamics and instrumental combinations in composing activity.
MUS2.3 Uses commonly understood symbols to represent own work
· uses symbols to notate rhythms
MUS3.3 Notates and discusses own work and the work of others

•
uses symbols to notate rhythms and dynamics in own compositions.
MUS2.4 Identifies the use of musical concepts and musical symbols in a range of repertoire

•
responds to phrases and different sections when listening and performing.
MUS3.4 identifies the use of musical concepts and symbols in a range of musical styles

•
identifies instruments and the way they are used in selected repertoire.

English

TS3.1 Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

TS3.3 Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.

TS3.4 Evaluates the organisational patterns of some more challenging spoken texts and some characteristic language features.
	Exploring our musical heritage 

•
Listen to examples of music from other eras to explore areas of our musical heritage. Sydney Symphony Orchestra resource kits, Musica Viva In Schools kits and the Internet are all good sources of both repertoire and information.

•
For example, listen to a work for orchestra such as ‘In the Hall of the Mountain King’ from the Peer Gynt Suite by Edvard Grieg (activities and recording included in Sync or swing (DET) and complete the following activites:

-
play the recording and ask students to describe what they think the music may be about (before explaining the real story)

-
use speech rhymes (see Sync or Swing p 59 for suggestions) to familiarise the class with the four phrases of the main theme

-
move to reflect the four phrases while listening to the recording. Students can invent their own or use given movements

-
play the troll game on http://www.bbc.co.uk/radio3/makingtracks/peergynt.shtml
-
discuss the instruments used in this performance

-
find out a little more about the instruments used. Direct the students to web sites where the students can find information and hear the instruments such as: http://www.musicaviva.com.au/vivazone/ or http://www.nyphilkids.org/main.phtml? 
-
explain how dynamics play an important role in this piece. Introduce a dynamic wheel to demonstrate and experiment with gradations in dynamics

-
listen again to ‘In the Hall of the Mountain King’ and discuss the dynamic changes in this piece.

•
Have students work in groups of four to create their own piece with four phrases: 

-
give each student a percussion instrument or sound source 

-
encourage students to experiment with sharing the rhythms and combining their instruments in different ways (remind them that not all the instruments in their group need to play all the time)
-
experiment with varying the dynamic levels, e.g. start very softly and become gradually louder

-
have each group devise symbols for their music. They can use standard notation or graphic symbols, but they need to find a way of showing the variations in the dynamics and indicating which instrument is playing.

-
have each group perform their composition for the class.

(Literacy link: listens to and views musical performances to identify key themes and elements, responds to viewing and listening in a group performance)
	Stage 3 Assessment strategy
The teacher:
•
observes student participation in performing and composing activities.

Stage 3 Assessment criteria
The student:
•
reflects on the phrase structure of the melody through movement

•
demonstrates variation in instrumental combinations and dynamic levels when performing own compositions

•
uses symbols to notate their composition.

These criteria relate to outcomes

MUS3.1, MUS3.2, MUS3.3, MUS3.4 
Stage 2 Assessment strategy
The teacher:
•
observes student participation in performing and composing activities.

Stage 2 Assessment criteria
The student:
•
demonstrates a sense of phrase when performing
•
works in a group to create rhythm patterns to accompany playing
•
uses symbols to notate their composition.

These criteria relate to outcomes

MUS2.1, MUS2.2, MUS2.3, MUS2.4

	HSIE

CCS3.1 Explains the significance of particular people, groups, places, actions and events in the past in developing Australian identities and heritage.
•
researches an individual key figure in the development of Australian heritage and democracy 

•
analyses the importance of democracy in developing Australian identity and heritage.
CCS3.2 Explains the development of the principles of Australian democracy

•
explains their significance of  and contribution to Australian democracy.

English

TS3.1 Communicates effectively for a range of purposes and with a variety of audiences to express well-developed, well-organised ideas dealing with more challenging topics.

TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

TS3.3 Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.

TS3.4 Evaluates the organisational patterns of some more challenging spoken texts and some characteristic language features.
	Key figures in the development of Australian democracy
•
Refer to Belief in action (DET), for information on suggested key figures at: http://www.curriculumsupport.education.nsw.gov.au/primary/hsie/assets/pdf/belief.pdf
•
Assessment: Students form expert groups and research a key figure that has contributed to our heritage by influencing the development of democracy. 

•
Suggested key figures for investigation could include John Flynn, John West, John Bede Polding, Reverend Richard and Mary Johnson, John Dunmore Lang, Martin Luther King, W. G. Spence, John Newton, Honest Jim McGowen, John McDouall Stuart, and Mary MacKillop.

•
Students will need to identify:
-
personal qualities 

-
achievements 

-
the impact of their actions  

-
why they are regarded as a key figure.

•
Have groups choose a way to report their information, e.g. dramatic presentations, oral presentations, PowerPoint.

(Literacy links: researches a key figure using subheadings; reports information using a text that suits the purpose and appeals to the audience)
	Stage 3 Assessment strategy
The teacher:
•
reviews student presentations on a key figure in the development of Australian democracy.

Stage 3 Assessment criteria
The student:

•
explains why their selected person is regarded as a key figure

•
identifies the personal qualities of their key figure

•
lists the relevant achievements of their key figure

•
describes the impact of relevant achievements on the development of democracy.

These criteria relate to outcomes

CCS3.1, CCS3.2, TS3.1, TS3.2, TS3.3, TS3.4.


Connection focus: exploring events in Australia’s past to better understand how our history shapes and influences us. The impact of significant events, inclusive of Aboriginal history, develops our understanding of democracy.





PDHPE


PDHE outcomes are addressed in other units within this stage. There are no PDHE outcomes linked to this unit.





Students will be engaged in:


•	researching key events and people in developing Australian traditions and heritage


•	exploring Australian heritage through art, drama and music


•	exploring human rights issues including the Stolen Generations and Reconciliation.





Planned assessment:


•	observation of student discussion about artefacts that represent Australian heritage


•	viewing of dramatic performance	


•	observation of student participation in performance and composing activities


•	review of student presentation on a significant person in the development of Australian democracy.





HSIE


Students develop knowledge and understandings of the history of Australian democracy and significant events and people, before the 20th century, that have shaped the identity of Australia and are represented in national symbols. Research will focus on the impact of particular events and decisions on Aboriginal people, inclusive of a shared history with Aboriginal nations. Students explore and discuss various historical events. Exploration of concepts will engage students in the development of information skills and an evaluation of values and attitudes in relation to social justice and democratic processes.





Creative Arts


The art forms investigate traditions and heritage of all Australians in understanding our past and present values about spiritual and worldly beliefs. 


The rituals, objects, representations and structures which comprise the arts are critical elements of our cultural heritage. 


Traditions and heritage provide a context for studying the past as well as a stimulus for the creation of new works.





SciTech


SciTech outcomes are addressed in other units within this stage. There are no SciTech outcomes linked to this unit.








© State of NSW, Department of Education and Training, Curriculum K–12 Directorate (2006) Not part of NEALS
Page 1 of 14
COGs unit S3 Traditions and heritage (G) 
Version published 25/7/06
http://www.curriculumsupport.education.nsw.gov.au/timetoteach
© State of New South Wales through the NSW Department of Education and Training, 2007. All rights reserved. Not part of NEALS
 

Page 2 of 14
COGs unit S3 Traditions and heritage (G)
Version published 25/7/06
http://www.curriculumsupport.education.nsw.gov.au/timetoteach

